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Widening Education Horizons

Bducation Week is just two weeks
away, March 7-13. Teachers, how
are your plans coming? Are you
wondering what you will have for
“Open House” day?

 Here are some suggcstioss:
%s) Have the children dramatise s
slory from their reader or histery
lesson. It they have not time to
memeonize the parts, let them read

! see his child's attempt.

| (¢) Have the ochildren make &
foieme of free hand drawing to |
tlustrate s theme such as: Fun
{n Winter, Fodds we eat for Health.
(@ Heve s display of vegetables
winpum-wcum

! T and I

: (@ Have & wpeling match by

sendor puplle.
) @ Let the older ohildren have
\ o debate, suggested topic, “Re-
) solved that the country has as
i meny opportunities for boys and
| girls as the oity.”

[ There are only & few augges-
tlons, you may think of better ones
pourself.

*» 8 &

The feature article in “Widen- |
ing Fducational Horizons” thiy |
week frem Mr. M. MacKenzie, As- |

i sistant to the Director of Educa-
{ tien.

I Some Questions Parents Ask ’
About the Teaching of Reading |

Perents have many questions |-‘
bout how the schools are teach- |
ing reading today. They tend to
feel that reaging s taught dif-
ferently nowadays from when they |
went to school, and they wonder'

. how their children are going to
fare under today’s methods.

Teachers an® others connected
with the administration of our
schools have reason to be proud of

. the reading matgrials and methods
ks in use today. Many of them feel
: that it they could help parents
understand what the schools are
doing about reading, the parents
would be enthusiastic, too, and
more confident of the progress their
children are going to make. Ac-
cordingly an attempt is made here
to answer as briefly as possible
the questions parents most fre-
quently ask about modern read-
ing methods.

It is pointed out to parents that
there may be local deviations from
socepted practice. Not all of the
teachers at work in our schools
have had thorough training in
teaching ' methods particularly in
the teaching of reading. It is hop-
ed, therefore, that this article may
prove to be of some benefit to
those teachers as well as to par-
ents.

The writer. is grateful to the
8cott-Foreman Co for permis-
sion to use illustrations and other
material from their reading manu-
als and texts,

|

Should parents try to teach their
child to read before he enters
School?

In general this i8 not a good
idea. The child's teacher will de-
termine whether he is ready
undertake the difficult feat of
learning to read. If a child is not
ready to read, it would be unfor-
tunate to force him to do so. In
any case, he will enter upon his
new tasks with much greater en-
thusiasm if he starts with
other children and if his interest
has not been dulled by premature
efforts to force the issue.

Child enters School?

When a child's parents under-

do, and when they co-operate with
the school for the child’s best in-
terests, he has a better chance to
be happy and relaxed about his
new experiences and to meet
them successfully, It helps if par-
ents know the ingredients for
success in learning to read: what
is meant by reading readiness and
how readiness for reading
veloped. It helps if they know how
the achools go about teaching read-
ing these days, and if they accept
the fact that today's approved

perience has shown that they are
better.

Will my Child start to read on
f his first day in School?

4 Don't expect your child to read
#he first day of school. In fact, it
1§ better not to worry at all about
when he begins to read. Don't put
m.ouro on the teacher to speed

ngs up. If the teacher does not
start your child on reading les-

the first grade, it is because she
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to

the |

is de-

is working on preparing him to
succeed when neading is introduc-
ed. He will make faster progress
after this preparatory period has
been  succesafully
then if he started without the
he needs. You can be
sure his teacher is just as eager
for him to succeed with reading as
you arel

What ls meant by “a reading-
readiness programme”?

This 8 & programme of prep-
aration for reading. It s planned
to help children develop and prac-
tice many of the skills necessary
in reading. For example, children
learn how to handle a book, -turn
the pages, find and keep the place,
look from left to right across
the page. They learn how to study
the details of pictures, both as
to form and name, and how to
think about and express in words
the idee suggested by the pictures.
Their attention 1is directed to
things that are alike and things
that are different in pictured ob-
jeots. Gradually they are taught
to notice very small differences
in detail. Such habits of noticing
details are very important in rec-

familiar to them, But it isn't just
a combingtion of letters; it is a

symbol that really means some-
thing to them.
In each reading lesson the

teacher will present other words,
a few at a time, the way she pre-
sented jump. The children will
meet these words again and again
in storles, chalkboard drills and
workbook exercises. In his first
year of reading a child will learn
to recognize around 300 words at
sight. By the end of the third
grade, his stock of sight words will
have grown to around 2000. These
sight words will be his working
capital in learning to get new
words himselt.

How do children learn to gel new
words for themselves?

The foundations for independ-
ence In getting new words are lald
in Grade I, and training in spec!-
fic skills continue all through the
elementary grades. Our  pro-
gramme includes training in five
approaches to get new words, as
follows: (1) Children are taught
to use meaning clues, to get new
words, and to check on the ap-
propriateness of words they have
worked out by using other clues.

ognized words. One little stroke,
for example, makes all the differ-
ence between the words, eat and

For example, if a child were read-
ing: ‘It began to rain. The little
girl put up her———" he would
expect the next word to be um-

| brella whether or not he had ever

When I went to School we had |

to be abselutely silent and pay |

attention to our lessons. Why have
things changed?

In the model classroom today
order and discipline are maintain-
ed but the atmosphers is more
informal than it used to be. Many
of the activities of the reading-
readiness programme in Grade I
are directed toward providing sit-
uations in which the children want
to talk because they have some-
thing interesting to talk about. As
the children gain experience in
expressing themselves before the
others—whether in large or small
groups—they acquire power over
words. Throughout the elementary
grades, “talking things over” in-
formally before and after read-
ing is important in helping child-
ren get the most out of what they
read.

Reading books are different to-
day. When I went to school, I
had only one reader per grade
What is the purpose of all the
pictures in today’s readers?

Your ohild's first little reading

! w0 identify

seen the printed form of the word
| before.  Generally, however, the
| meaning clue alone is not enough
the new word. (2)
! Children are taught to use word-
form clues — that is, to look at
| words with care, notlcing their
distinguishing characteristics and
ways that new words are alike or
different from words they already
know. (3) They are taught to
notice the pattern or structure of
words — for example, that bed-
time is made up of two words
they already know; that jumping
is made up of the familiar word
jump with the ending ing on it
(4) They are taught to associate
sounds with letter symbols and to
work out the sound of new words
for themselves through phonetic
clues. This means that we do
teach phonics as part of the read-
ing programme, though we go a-
bout it somewhat differently from
the methods used in the “old
aays” (3) As children go into
the middle grades they are taught
how to use a dictionary to get the
pronunciation and meaning out of
words they can't figure out
I!lmugh using any of the other
riues.

book, We Look and See, the pre- '

| primer of the reading programme,
| looks and is different from the
| first reader you had as a six-year

old. Notice how colorful, how rea-
!listic, how appealing the pictures

are. But there is more to these
| pictures than glamour, Look care-

fully and you will see that this

| first little pre-primer is made up
| of a number of stories. Something
happens in each one. Often it is
 amusing; always it holds a child's
interest. Note that the very lim-
ited vocabulary is not sufficient to
J tell a story in itself. The plot of
each story is carried in the pic-

| tures, and the words Which the |

children read tell what the char-
acters in the pictures are saying.

The children enjoy looking at,
thinking about, and talking about
the pictures together in the class-
room. Then it's a natural thing to
| turn to the printed words and
read what Dick Jane or Baby is
saying.

By the end of Grade T, the words
a child reads are telling all or
almost all of the story. However,

ow cap rents hel h thel i inue /|
. 1 parents p when eir pictures continue to be important if the child knows

‘in all readers for the elementary
grades as they are planned as vis-
ual alds to good reading.

atand what the school is trying to |

How do children ever learn
read without learning letters
first?

Learning to read today is plan-
ned as an interesting, stimulating,
Inm‘l satisfying experience. The
! skilled teacher tries to make read-
ing full of meaning for the child-
ren right from the start. The child-
ren's interest is stimulated because
there is always something to think
| about. Amusing stories about
children like themselves arouse

methods are different because ex- ! their desire to push on and find | which will help the child

out what happens next. It has been

| discovered that this method of
| reading for meaning is much sup-
! erior to the old way of putting all
| yhe emphasis, in the first days, on
the mechanics of reading.

When children have begun to
get the feeling of what it means
to read—as one child put it, that
reading is just “talk written down”
—their attention is directed to the
letters in the words with which

| they have become familiar. We

up an awareness of their sounds,
Later we make sure that each child
knows the entire alphabet in or-
| der. But he is not weighted down
| with these things before he even
gets into the swing of reading.

| If the children dom't “sound out”
the words at first, how do they
know what they are?

The teacher introduces the
children to each new word in a
meaningful way, For example,

when she is introducing the word
jump, which appears on a .page
below an attractive picture of a
kitten jumping, the teacher will
85y, “When Baby wants her kitten
Puff to play with a string, she
holds the string high and says,
‘Jump, Puff.'” While the children
are thinking of the word jump,
and what the kitten is doing, the
teacher will show them a worl
card on which the word jump is
srinted, or she will print it on ‘the
Eo:rd and have the ¢hildren read
{t. They will find the same word in
their books, and will see it many
times In later stories, in games
and in their Think-and-Do Bor,
exercises, until the form of the
word jump  becomes thoroughly

\

What do children learn In phonics
as it 1s taught today?

Children learn to use “phonics”
(“phonetic analysis” is the more
! exact term) to make for them-
selves the tie-up between the
| sound of a word which may be
| femiliar to them and its printed
form which is new.

In the first year, ear-tralning
|or auditory perception is the firat
| step. Children are encouraged to
| listen for words that begin alike.
They catch on quickly to the fact
| that ball, baby and bump begin
with the same sound and they
| soon learn to identify this sound
ot the beginning of other words.
| Next, they learn to associate an
appropriate sound with a given
printed svmbol — the sound of b
with the letter b, the sound of d
‘with the letter d, etc. They are
| taught to recognize” consonants at
| the beginning and at the end o
| words in this way.

From this point the child goes
or to the substitution of one sound
for another in words. For example.
the printed
| word, jump, he may be able to
| recognize for himself such words
!us, bump, lump, dump, pump.
| Specifically, to recognize the word
' dump, he may merely note that it

looks like jump except for the
fizst letter. Then he subsiitutes
!the sound of 4 for the sound of §
in the word and the meaning of
dump with the sentence. I it
| makes sense, he knows that he hes
 figured out the right word.
] In the second grade the work
't the first grade is reviewed and
(a great deal of time is spent on
vowel sounds in one-syllable words.
Gradually there is  built up a
| knowledge of  vowel principles
decide
which vowel sound to try first
when sounding out a new word
The child is taught that, when he
has sounded out a word, he must
caeck to see if it makes sense. If
it doesn’t fit the sentence, he
must try again.

In Grade IIT the work of ‘the
two preceeding grades is reviewed
}and children are taught to apply
what they have learned about con-
=onants and vowels in short words
to words of more than one syll-

sons for some time after he enters | oall the letters by name and build | able. This involves teaching them

the principles of syllabication o
that they can divide a word into
syllables, sound out the syllables.
and blend them Into word wholes.
l In Grades IV-VIIT we review
the phonetic skills taught previ-
ously, applying them to more com-
| plex words. Major emphasis In
word perception In these grades is
| on developing skill in the use of
| the dictionary — ability to locate
words efficiently In the dictionary.
ability to work out the pronun-
@iation of words from the aids the
dictionary glves, ability to select
the meaning that fitsthe sentence.

What should I de if my child
seems slow in learning to read?

Parents have learned mot to
worry unduly when their ehild
deviates from the average in learn-
ing to walk or talk or in ecutting
teeth. But they find it Jless easy
to nccept a child's deviation from
the expectation that he will learn
to read at age six. Yet it s just
true that children do differ in
reading readiness and in the speed
an ease with which they learn
to read.

It a child is a little slow at
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ents accept this causally and
neither worry about it themselves
or worry the child about it, Talk
the situation over with his teach-
er, it you like, She will ask to
talk with you if she feels that
there are special obstacles in his
path, such as health problems or
emotional insecurity. But at home
don’t make an issue of slowness
in reading. Encoursge the child,
give pralse for what is accomplish-
ed, and be confident that with
good teaching, real progress, how-

ever gradual, being made.
Should parents hear their
child’s reading lessons at

home? If not, what can we do
to help?

In general parents do not need
to supplement the classroom work
unless the teacher asks them to
and provides specific suggeations.
Usually teachers like to have the
reader the children are using for

Dark
Lightning

Helen Topping Miller

Synopgie
Gary Tellman, youmg peiro-
gineer from

leum eng
misses his bus in Texas and

Mona Mason, wife of » cattle

He falls in love with Mona's
daughter Adelaide but, unwill-
ing to propose until he has &
job, Gary plans te leave for
Mexico. Meanwhile he tells
Harvey Mason that e mspects
there is il ““_A._ m‘ o"l-

reading lessons stay at school
until the work in it is finished
— so0 that the stories will be

fresh for each day's lesson.
When your child does bring a
book home, make a pleasant oc-
casion of it. Let him read one
of the stories to himself and then
tell you about it in his own words.
Encourage him also to read some
of the stories aloud to you, giving
him help freely if he gets stuck
on, or misses, some of the words.
Remember it takes many, many
repetitions of words to establish
them permanently in the child's
vocabulary. Don’t critieize or nag
him about the words he misses
for this will only make himi, feel
tense about reading both at home
and at school. The important thing
is to enjoy the stories with him
and to share with him the pleasure
to be gained from books.

« e
Where Are They Now?

1t was a cold stormy day. The
North wind was piling the snow
against the door.

Betty was anxious about the ani-
mals outdoors. “How will they
keep safe and warm?” she ask-
ed. 5

“Many animals are having their
winter sleep,” said her teacher.
“The bears and squirrels are curled
up in their winter homes. The
gophers and chipmunks are safe
in their holes. The frogs are buried
deep in the mud a tthe bottom of the
pond. They do not come out till
spring.”

“But what about the animals
that stay out in cold weather”?
asked Betty.

“These animals are dressed for
the cold,” said the teacher. “Deer,
wolves, ¥.ce, and rabbits have
heavier fur coats to keep them
warm.

«But storms make it very hard
for animals. In a blizzard, even
their coats cannot always keep
them warm. The deer go deep intn
the thick woods, where they w:ll
not feel the wind so much. he
mice snuggle into their holes in the
haystack. The rabbits burrow into
the snow, letting it cover them
like a blanket. Birds, like the
prairie chicken, do this too. On
a day like this, few animals will
be about. They will have found
sheltered places and will take naps
till the storm is over.

“The worst of the storm is that
it makes it hard for animals and
birds to find food. Seeds, berries,
and grasses are soon covered by
the deep

like, in places where they can find

it easily.
Things to do

snow. AWe can help them
by putting out food that they will!

1. Make a list of anlmals that
hibernate. Make a list of those
that stay out all winter.

2. Find out what food is eaten

bits near our trees in winter?
3. Draw some pictures of ani-
mals in a storm.
4. Put pictures of animals that
hibernate, and those that do not,
in your scrap-book.

Commandments for School
Teachers

1. Thou shalt have other inter-
ests beside thy classroom.

2. Thou shalt not try to make
of thy children little images: for
they are a live little bunch, visit-
ing the wriggling of their captiv-
ity upon their teacher unto the
weary minute of the day, showing
interest and co-operation unto
those who give them a reasonable
freedom in working.

3. Thou shalt not scream the
names of thy children in Irrita-
tion for they will not hold thee
in respect it thou screamest their
names in vaih.

4. Remember the last day of the
week to keep it happy.

5. Honor the feelings of thy
children that their goodwill may
speak for thee in the little domain
over which thou rujest.

8. Thou shalt not kill one breath
of stirring endeavor in the heart
of a little child. .

7. Thou shalt mnot suffer any
unkindness of speech or action to
enter the door of thy room

8. Thou shalt not steal for the
drudgery of many papers the prec-
jous hours that should be given
to recreation: that thy strength
and happiness may appear unto
all that come within thy pres-
ence.

9. Thou shalt not bear witness
to too many precious schemes of
busy work, for much scattered ef-
forts is a weariness to the soul
and a stumbling block to wee
fingers.

10. Thou shalt not covet thy
neighbor's room-—nor her children,
nor anything that is thy neigh-
bors’. Work out thine own sal-
vation with fear and trembling,
only don’t let anyone know ahout
the fear and trembling.

11, Thou shalt laugh: when it
rains and the wez ones muddy
the floor; when it blows and the

door slams; when Tommy spills

tirst, it will help greatly if var- the ink am‘ Mary drops a newly

Harvey
to dril a well and persuades '
Gary te remaim until " after
the test.

CHAPTER XIX
Gary had heard voices in the

Mason living room—voices ralaed
a little too loudly. Hagvey's volce
—and another that he knew be-
longed to Oliver Kimball

He went back, intending not to

intrude unless he should be sum-
moned, but in the back hall Mona
Lee caught at his sleeve and drew
him aside. “You go in, Gary,” she
whispered, pale with s desperate
kind of excitement.
He came out and brought some

“It's Oliver.

big oil man with him. They're ar-

guing in there, and Harvey’s begin-

ning to get mad. 1 listened wp-

stairs. I couldnt help hearing be-

cause Harvey talks so loud, though
I couldn't get all that other man
was saying. Something about not
being able to sell our oil if we get
it. I want you to go in, Gary. I'm

going to speak to Harvey.”

“Please, Mrs. Mason—"

But she had walked away quickly
to the living room door. “Harvey,
Gary’s here if you want him,” she
said.

Harvey got to his feet, and his
face was red. “Come on in here,
Gary. You know Oliver—and this
is Mr. Paterson—Tallman's boss-
ing this oil job for me,” he explain-
ed.

Oliver jerked his head in a brief
greeting, but his look was cynical
and remote. Paterson got up to
shake hands but Gary looked at
his own hand and scrubbed it on
his trousers before he offered it.

“Sorry, I've been working — I'm
pretty dirty. How do you do, sir 7

Paterson was a type he knew.
Suave, assured, supemior, lawyer
turned salesman and contact man
—the oil business was full of men
of his sort.

“I don't think you need any out-
side help to get at the bottom of
this proposition, Harvey.” Oliver
said, with dry contempt only thinly
veiled in his tone. “You're not
going to lose a cent by accepting
Paterson's proposition. On the
other hand, you stand to lose
plenty if you refuse to listen.”

“Mind stating the proposition,
and what happens on the other
hand?” Gary asked politely.

Oliver bristled a little. “I don't
see why we should. We've made it
perfectly clear to Harvey.”

“Perhaps I can make it plain in
a few words, Mr. Tallman.” Pater-
son was blandly agreeable. “I
happen to represent the people
who own the refinery nearest to
Mr. Mason's preject. We don't at
this time wish to buy any more
oil. However, the people I repre-
sent are willing to take over the
lease on this property—mineral

tand—and

in winter by deer, mice, birds, and | rights only, you unders
rabbits. Why do we not like rab-| hold it for future development.”

“You figured this out, did you?”
Gary said to Oliver, smiling oool-
ly. “Very clever job.”

“It's a holdup. I don't care who
figured it out! " shouted Harvey.
“I'm not to lease, and I'll
sell my olll I'll sell it if I have to
peddle it all over Texas in milk
cans. You go bacg and tell your
hijacking outfit I said so!"

“You're quite certain then, Mr.
Mason, that you den't wish to
protect yourself by coming in with
us?” Paterson rose and pulled
his perfectly cut vest. “Your well
is only spudded in now. Plenty of
trouble can happen before you hit
the sand. We could save you from
all that, you know.”

“I can save myself,”
Harvey. “Good day, gentlemen.”

“They aren't telling all they
know,” Gary said when Oliver's
car had backed vieiously out ef
the drive. “Something's stirring—
and it may not be pretty.”

Very early next merning, -Gary
looked up from examining the
cuttings in the slush pit and saw
the man in the brown suit walk-
ing across the. field. “Ouch!" he
said to Hickey. “I knew it. Here
it comes.”

(Continued)

snapped

NEW HAVEN W. L

The regulay meeting of New
Haven Women's Institute met at
the home of Mrs. Thomas Dev-
ereaux on February 3, with an at-
tendance of 15 members.

The President occupled the chalir.
Roll call was answered by eaech
member paying a dime.

Bchool committes reported that

potted plant; when visitors appear
at the precise moment when all
small heads have forgotten every-
thing you thought they knew. And
again I say unto you—laugh—fer
upon these commandments hang the
law and profits in thy school-
room,

(Anonymous)
L .

This department is conducted by,

the Prince Edward Teachers’ Fed-
eration, Contributions are welcomed
and should be sent to Estelle Bow-
ness, General Secretary 08 Prinee
B8t., Charlottetown.

sppointed as follows: Mrs. Michael
Murphy, Mrs. Clarenge Frizzell.

l  The secretary reported that the
Variety Concert held in Clyde
River hall was a huge success both

in hospital,
read. i

announcing the annual dinner; one | at the
from Mrs. Doyle, Prov. Pres. on the
formation of Women's Institutes.

Two letters of “thanks" for
Christmas gifts; several “thank

Lloyd MacKinnon
you” notes for fruit; and a letter le

of appreciation from Pte,
Pollard for s parcel recelved

Algier
W]

were  receiveq and

The next meeting will
home of Mrs. "R oo
Buchanan 8r, Roll call is to
answered with a “White Elepha,,
Bale.” A contest put on by pqy,
Was won py

RURAL YOUTH COMPETITIONS

Open to members under 31 years of any rura] organization.

DEBATE within your own organization on a set toplc before judges appoint.
ed by the Junior Farmers Debating Com mittee. Choose two teams of three. The
fwo teams in the Province with the highest scores will compete In a final debate

for the Simmons and MacFarlane Trophy. -
CROKINOLE
One team allowed from any rural organization. Appropriate prizes.
Enter either or both contests.

Write for compete rules, Box 9 Department of Agriculture, Charlottetown,
Deadline for Entries March 18.
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SAVE 130

THIS BIG NEW 9.6 'CU. FT. DELUXE REFRIGERATOR

Deepireeze

DELUXE
FEATURES
THROUGHOUT

Beautiful Coloured Interior
REGULARLY SELLS

FOR $369.50

MANY EXCLUSIVE
FEATURES

ONLY Deepfreeze Refriger-

ator has “The Door that

Stores More”

* BOTTLESTOR holds tall quart
beverage and milk hottles!

* EGGSTOR keeps eggs handy,
protects them from breakage!

/

2 HIGH-HUMIDITY
CRISPERS

Transparent—keep over half
a bushel of fruits and vege-
tables garden-fresh. Slide out
and in with a touch.

MANY EXCLUSIVE FEATURES

ONLY Deepfreeze Refrigerator has the Genuine
Deepfreeze Freezer Compartment!

Stores approximately 50 lbs. of frozen food and actually keeps
ice cream hard. Separate freezer shelf for ice cube trays and
dessert tray. -

Total Value Refrigerator and Cookware Set 429

ror Y299

: You save STO on the refrigerator
_and get the $59.50 cookware set
FREE-a total saving of $130.00

LOW DOWN PAYMENT — BALANCE 12 MONTHS

HURRY! T™is SPECIAL OFFER FOR

LIMITED TIME ONLY.... !

~ Douglas Bros. & Jones Ltd.

OHARLOT TETOWN Dial 6563

——

155 Kent Street




